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Computing Scores for Incomplete GRE General Computer Adaptive Tests

Introduction

The GRE General computer adaptive test (CAT) includes three

operational sections that are separately timed and scored. The GRE CAT
score reporting policy for the verbal, quantitative, and analytical
sections can be summarized as follows:

1. A CAT score for a section is reported if a) the examinee
answers all items in the section, or b) the examinee
answers at least 80% of the items in the section and
section time expires. The score is based on the ability
estimate computed after the last item answered.

2. A No Score is reported if a) the examinee answers fewer
than 80% of the items in the section, or b) the examinee
does not answer all of the items and leaves the section
before time expires.

There were a number of reasons why the 80% threshold was adopted as
opposed to either requiring examinees to answer all items or allowing
examinees to answer as few as one item to get a score. The initial
motivation for not requiring examinees to answer all items was due to
equity. It was believed that examinees who work somewhat more slowly than
others (and therefore would not finish the test in the allocated time)
should be allowed to receive a score. However, some minimum threshold
was required because with maximum likelihood scoring (like that in the GRE
CAT), it would otherwise be possible to get a very high score by answering
as few as one item correct and not answering any other items. Such a
score, of course, would raise insurmountable reliability and validity
issues and would never be reported. Therefore, a threshold was needed
that would result in psychometrically acceptable scores while not
penalizing slow test takers. The final threshold of 80% was selected
because simulation results indicated that 80% length CATs produced scores
that were adequately precise in terms of reliability, conditional standard
errors of measurement, and content representativeness. In addition, based
on linear CBT timing data, it was also believed that almost all examinees
would be able to answer all of the items in the specified time limits.

The 80% threshold, which has been in effect operationally since
November 1993, has raised some concerns. Two of these concerns are a) the

potential use of the 80% threshold as a test-taking strategy for
maximizing scores, and b) not reporting scores for examinees who answer
fewer than 80% of the items. Regarding the first concern, it may be
possible for examinees to use the threshold to their advantage to produce
a positive bias in their estimate of ability. In fact, the question
arises as to why examinees would choose to answer items beyond the
threshold. For example, examinees could pace themselves in order to
devote the maximum amount of time to answering the minimum number of items
required to receive a score. This would maximize the average time spent
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per item. This may result in a positive bias in examinees' scores, that
is, examinees may receive higher scores if they pace themselves to answer
only 80% of the items than if they had spent less time per item and
answered all items. On the other hand, this strategy would result in
these examinees being administered harder items, and the additional time
per item may not be sufficient for them to correctly answer these
questions. That is, to some degree the CAT may self-correct.

The threshold also can have serious implications for test-takers who
receive a 'No Score'. These examinees may be passed over for admissions
or fellowships because they do not have one or more GRE scores reported.
Or, these examinees may be required to repeat the test if a score is
required for admissions or a fellowship application.

The purpose of this study was to investigate the impact of possible
CAT test-taking strategies and scoring options with regard to incomplete
tests. There is no single best test-taking strategy for every examinee
because examinees do not know the content or difficulty level of
subsequent items as they proceed through the CAT. However, there are some
general strategies that examinees may choose to implement. The test-
taking strategies examined in this study include the following:

1. Answer only the minimum number of items required to receive a
score. Examinees may pace themselves in order to maximize the
time spent per item. This assumes that the probability of a
correct response increases as time spent on an item increases.

2. After the minimum number of items have been answered, continue
to answer items until the probability of a correct response to
the next item is perceived to be low. Then, do not answer
that item and let time expire. This strategy may increase the
likelihood of maximizing an examinee's score.

3. Answer all items. This is the strategy that most examinees
are accustomed to following.

Both actual and simulated CAT data were used to address these strategies.

In an ideal psychometric world, all examinees would have the time
and motivation to answer all items. This would allow for the most
accurate assessment of the abilities being measured by the test. However,
in the real world many examinees do not answer all items. One way of
trying to encourage examinees to answer all items is to employ scoring
rules for incomplete CATs that would encourage examinees to complete the
test. These scoring rules would have the purpose of minimizing or
negating the benefits of employing a strategy to use the 80% rule to their
advantage. They also may penalize examinees who truly work slowly, an
outcome that differs from the intent in establishing the original 801 rule
in the first place.
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Two scoring rules for incomplete CATs were explored in this study

using simulated data. The purpose of these rules is to lower the scores

of examinees who do not finish their test below what they would receive if

the ,score were based only on the items answered. Because these rules

would be publicized, they would also encourage examinees to complete their

test. In one scoring rule, random right/wrong responses were assigned to

unanswered items. In the other scoring rule, wrong responses were

assigned to unanswered items. The first scoring rule mimics what P&P
examinees may do when section time is about to expire. The second scoring

rule is the same penalty function used in the P&P program. These scoring

rules were applied to simulated cases where responses were imputed from

the 80% point to the end. This allowed for comparing scores at the 80%

point with scores from the 'completed' CAT.

Preview of Remainder of Report

The next section will examine data from an analysis sample of actual

CAT examinees. These data will be used to explore how examinees proceed
through the CAT in terms of numbers of items answered, times spent on each

section, and distributions of item times. In addition, actual data will

be used to address the issue of using the 80% rule as a test-taking

strategy by looking at the differences in scores between 80% and 100% for

examinees who completed their CAT.

Following that, simulation data will be used to address the
potential impact of the test taking strategies of answering only 80% of

the items and of continuing beyond the 80% point until the answer to

question is not known. Simulated data then addressed the potential
impact of scoring rules where unanswered items are marked either as wrong

or are marked at random. The final section will be a discussion of the

results.

Analysis Sample for Actual CAT Data

The study used data from approximately 70,000 actual GRE CAT
examinees. The actual CAT data were from operational administrations
between November 1993 and June 1995. From this total group, an analysis

sample was chosen that met specified criteria. The purposes of the
analysis sample criteria were to select examinees for whom the test is

most intended and to select examinees who appeared to be trying on the

test. The criteria were as follows:

U.S. citizen
English as best language
reason for taking the GRE either a) application for

graduate school, b) application for fellowship, or
c) graduate department requirement
no restarts in their testing session
normally timed session
no cancelled scores
spent at least one-third of total testing time
answered at least one-half of the questions in the section

3
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Results from Actual CAT Data

Analyses were conducted to examine how examinees were proceeding
through the CAT. First, information about the number of items answered by
examinees was summarized by subgroup (Table 1) and by GRE score level
(Table 2). In Table 1, for each measure most examinees answered all
items, and the vast majority of examinees received scores. There are,
however, more NSs in the analytical measure than in quantitative and
verbal. Note that because of the relatively large NS rate the percent of
examinees answering 27 items is listed for the analytical measure. The
percent answering one less item than the minimum would indicate the extent
to which examinees were almost able to get a score. The proportion
answering 27 items was between 1-2 percent for all subgroups, indicating
that most examinees who did not get an analytical score were more than one
item short of the minimum number of items.

Overall, the subgroups show similar patterns, with the possible
exceptions that a) the proportion of analytical NSs increases as age group
increases, and b) Asian American test takers answer fewer quantitative and
analytical items than other subgroups. This later finding may be a result
of more difficult items being delivered to Asians because they tend to be
of higher ability and get higher scores.

6
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. 4

In Table 2, for quantitative and analytical, the higher the GRE CAT score
level, the smaller the proportion of examinees who completed all items. Also for
these two measures, larger proportions of examinees at the three highest score
levels (500 and above) answered exactly the minimum number of items to get a
score. Among the possible explanations for this finding are a) because of their

high ability level, these examinees are administered mostly difficult items that
take more time to answer, and b) these examinees are intentionally not finishing
and are using the test-taking strategy to maximize the average time allotted per

item.

In addition to the number of items answered, an examination of

distributions of times spent on the CAT section and on items may shed light on
how examinees proceeded through the CATs. This analysis is tempered by the fact
examinees are administered different items of varying difficulties and order, and
therefore inferences about item times and even section times are tenuous.
Nevertheless, some observations may be useful.

Tables 3 and 4 present summary statistics of times spent per CAT section.
The summary statistics include mean, standard deviation and percent of the total
allotted time as well as the number of examinees. Table 3 shows the CAT section
times by demographic subgroup, and Table 4 shows the CAT section times by score

level. These data show that a larger proportion of CAT section time was spent
on the analytical measure than on the other two measures. In Table 3, the

average time spent per section was similar across subgroups. In Table 4, the
higher the ability level, generally the more time was spent on the section. One

explanation of this is the higher ability levels are administered more difficult
items, and more difficult items take longer to answer. Another possible
explanation is that high ability examinees budget time well and use the strategy

effectively.
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Figures la - lc present mean item times by item location in the CAT. For

each measure, means are presented for examinees who answered all items and for
examinees who answered exactly 80% of the items. These data are intended to
assist in inferring how examinees proceed through the CAT. The spikes in the

plots representing the largest mean item times are for the first items
administered in sets, where the time spent reading the stimulus is confounded
with the time spent on the first item in the set. Although there is no specified
order of the delivery of item types, there are common patterns. Item times for

the first item beyond the 80% threshold are provided because examinees could
answer the 80% item, and then let time expire while they are on the next item

without answering it. If examinees are using the strategy of answering 80% of
the items and then stopping, then they would spent a relatively large amount of
time on the item at the 80% threshold or the item one beyond. These data also
shed light on the hypothesis that because of time constraints many examinees may
be rushing to complete 80% of the items.

The data for examinees who answered exactly 80% of the items suggest that
examinees generally are not using the strategy of answering 80% of the items and
then letting time expire. The two plots on each figure are fairly parallel.
This suggests that the 80% sample is working more slowly than the 100% sample
throughout the test, and therefore the 80% sample does not seem to be reaching
the 80% point with substantial time remaining and letting time expire. This also
is illustrated at the 80% item and the first item beyond that. With one minor
exception in the quantitative measure, the shortest average item time was always
on the item at the 80% threshold. This suggests that on average these examinees
work slowly and then need to rush at the very end to answer enough items to get

a score.

For examinees who completed the verbal and quantitative sections, the mean
item times were fairly similar throughout the section. For the analytical
section, however, the three shortest mean item times were in item sequence
numbers 32-34. This may indicate that many examinees were rushing to complete
the analytical section, even though they did not need to complete the test to get

a score.
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100% Minus 80% for Complete CATs

A sample of examinees was used to analyze the potential impact of using the
strategy of stopping at the 80% point. That is, this analysis begins to address
the question: What if examinees who completed the CAT had actually stopped at
the 80% point? Examinees in this sample were administered one of two pools in
April and June 1995 and had answered all items in their CAT. Their interim
ability score at the 80% point was computed, and the difference in the final
score and the score at the 80% point was evaluated. These data are presented in
Table 5.

The largest differences were found for analytical, where the mean
differences were about 7-19 points higher at the 80% point than at the end of the
test. This trend was evident at all ability levels. Possible explanations
include a) fatigue toward the end of the test lowered their scores, and b)
examinees were rushing to finish the test and their haste lowered their scores.
In addition, the potential impact may have been even greater if examinees had
employed the strategy of using all of the allotted section time to answer only
80% of the items because they would have spent more time per item on average and
thus may have performed better.
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Table 5
Differences Between Scores at 80% and 100% (80% - 10050

for Actual Data from Two Pools

Verbal Quantitative Analytical

Score Level Pool 6 Pool 8 Pool 6 Pool 8 Pool 6 Pool 8

Mean 0- 4 1 2 7 4

700-800 SD 14 16 15 14 19 21

N 73 94 228 269 229 170

Mean 0+ 6 0+ -2 14 14

600-690 SD 15 16 21 19 27 33

N 307 304 492 576 442 390

Mean 1 2 1 0- 14 10

500-590 SD 18 18 21 22 30 32

N 823 823 778 712 526 631

Mean 4 3 -1 1 19 12

400-490 SD 20 21 22 22 38 32

N 1072 1085 914 837 616 616

Mean

300-390 SD

N

4 3 0+ 1 14 17

15 16 20 16 36 39

737 778 612 670 337 393

Mean

200-290 SD

N

-2 1 1 0- 11 9

12 16 19 18 41 35

59 60 154 151 161 180

15
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Methods for Simulations

CAT simulations were conducted to assess the potential impact of different
test-taking strategies and of different ways of scoring tests when not all items
were answered. Interim scores as simulees proceeded through the CAT under
various conditions were analyzed. Interim scores were obtained by converting the
item-level ability estimate to the GRE scale. A total of 11 operational CAT
pools were analyzed to provide an indication of the variability in results across
different pools. Results were obtained for a total of 1000 simulees at each
specified true ability level. The ability levels used in these analyses were the
same as those used in the operational simulations. The numbers of ability levels
was 13 for verbal, 11 for quantitative, and 9 for analytical.

First, scores at the end of the CAT were compared with scores that would
result at the 80% point. This provides information on any bias that may be
present in the CAT algorithm that may have an impact on the strategy of stopping
at the 80% point. Second, scores at the 80ct point were compared with scores at
the item immediately preceding the first item marked wrong after the 80% point.
This analyses illustrates the benefit of continuing beyond the 80% point until
the examinee reaches an item they cannot answer correctly. Note that a weakness
in these analyses is that the simulations cannot take into account the
relationship between time spent per item and the probability of answering the
item correctly. That is, the algorithm and thus the interim score does not
account for the additional time per item that examinees could spend if they
answer fewer than the total number of items.

CAT simulations also were conducted to assess the impact of implementing
two different scoring rules for incomplete CATs. One rule is to mark all
unanswered items beyond the 80% point as wrong. In the other rule, the
probability of correctly answering each item after the 80% point is set to be
random. These rules would serve to encourage examinees to complete the test and
would provide a score penalty for those not finishing the test.
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Results from Simulations

100% Minus 80% for Complete CATs. Simulations for complete CATS were used

to assess the extent of any bias in the CAT algorithm in estimating ability at

the 80% point versus at the end of the test. Mean differences between the final

GRE score and the interim GRE score at the 80% point were computed for the

various ability levels. The results indicated that the mean bias was negligible

(i.e., the absolute value of the mean bias was less than 3 scaled score points)

at virtually all ability levels and pools for each of the measures. However, The

spread of differences indicated that for a very small percentage of simulees the

scores could vary by 100 or more points in either direction between the 80% and

the end of the test.

80+% Minus 80%. Simulation data were used to address the impact of the

potential test-taking strategy of answering 80% of the items and then continuing

only until an item is administered to which the examinee does not know the

correct response. Because the only characteristic of the simulee-item

interaction is the right or wrong response, for this analysis the score at the

80% point was compared with the score at the last consecutive item right after

the 80% point. That is, this analyses assumes that examinees know whether they
will get an item right or wrong, and will not answer any items once they are

administered an item that they know they will get wrong. In a practical sense,

this means that examinees, once they are administered an item beyond the 80%

point that they know they will get wrong, do not answer it (or any more items)

and let time expire (so they can get a score). This last consecutive item right

beyond the 80% point will be labelled the 80+% point.

Distributions of the consecutive number of questions answered correctly

beyond the 80% point were computed for each specified ability level for each

pool. The differences across pools were minimal, so results are presented for

all pools combined. The higher ability levels tended to get longer strings of

consecutive right answers after the 80% point. It also can be seen that a large

proportion of low ability simulees got the next item after the 80% point wrong

and therefore for these simulees this strategy collapses to the strategy of

stopping at the 80% point.

Tables 6a - 6c show for each measure and ability level a) the mean number

of items answered correctly beyond the 80% point, b) the percent of simulees who

got at least one item correct beyond the 80% point, c) the mean scale score gain

between the point beyond 80% (labelled 80+%) and the 80% point, and d) the

maximum score gain. The patterns were similar for all three measures. The mean

consecutive number correct beyond the 80% point increased with ability level, and

correspondingly the percent answering the next item after the 80% point correctly

also increased with ability level. The mean score gains (80+% - 80%) were

largest in the middle of the ability distribution and were in the 7-9 point

range. The largest maximum score gains using this strategy were around 140-160

points.



Table 6a

VERBAL Consecutive Items Correct Beyond the 80% Point
for Simulees in All Pools Combined*

THETA
TRUE
SCALED
SCORE

Mean
Number
Correct
Beyond
80%

Percent
Simulees
with a 1

Item
Correct

Beyond 80%

Mean Score
Gain

(80+% - 80%)

Maximum
Score
Gain

-5.86 220 0.1 12 0.8 40

-3.36 270 0.4 28 2.0 60

-2.34 310 0.7 44 2.6 50

-1.64 350 1.1 56 4.3 50

-1.07 390 1.4 62 6.4 80

-0.59 450 1.6 62 7.6 140

-0.13 500 1.7 63 8.2 140

0.33 550 2.0 67 7.8 70

0.80 610 2.3 74 7.8 60

1.30 660 2.8 82 8.0 60

1.86 720 3.5 87 7.4 50

2.61 780 4.6 94 5.2 60

4.88 800 5.8 99 0.1 20

* There are 6 items beyond the 80% point.

27

18



J

Table 6b

QUANTITATIVE Consecutive Items Correct Beyond the 80% Point
for Simulees in All Pools Combined*

THETA
TRUE

SCALED
SCORE

Mean
Number
Correct
Beyond
80%

Percent
Simulees
with a 1

Item
Correct

beyond 80%

Mean Score
Gain

(80+% - 80%)

Maximum
Score
Gain

-3.84 200 0.1 11 1.0 70

-2.18 290 0.4 28 4.3 120

-1.38 370 0.7 42 6.9 160

-0.81 440 1.0 51 8.7 140

-0.35 500 1.2 53 8.7 120

0.05 560 1.3 56 8.2 90

0.43 620 1.4 61 7.9 100

0.81 670 1.6 64 7.3 70

1.24 720 1.9 71 6.0 50

1.88 780 2.8 80 3.9 40

3.55 800 4.6 97 0.0+ 20

* There are 5 items beyond the 80% point.



Table 6c

ANALYTICAL Consecutive Items Correct Beyond the 80% Point
for Simulees in All Pools Combined*

THETA
TRUE

SCALED
SCORE

Mean
Number
Correct
Beyond
80%

Percent
Simulees
with a 1

Item
Correct

Beyond 80%

Mean Score
Gain

(80+% - 80%)

Maximum
Score
Gain

-3.98 220 0.3 22 0.6 40

-2.23 280 0.5 32 3.0 150

-1.46 360 0.7 38 5.2 100

-0.86 430 0.9 45 6.5 90

-0.31 510 1.2 53 7.1 90

0.23 570 1.5 60 7.4 80

0.82 640 1.7 65 7.5 70

1.57 730 2.1 71 7.1 70

3.09 800 4.9 89 0.9 30

* There are 7 items beyond the 80% point.
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Mark Wrong Beyond 80%. Table 7 shows the results of the scoring rule where
unanswered items beyond the 80% point are marked wrong. The impact of the
scoring rule is represented as the difference between the score at the 80% point
and the score at the end of the test where all items after the 80% point have
been marked wrong. The final column of the tables shows the average difference
for each ability level across all 11 pools. The mean differences varied across

ability levels. For verbal, the largest mean differences were between around 80-
100 points at the upper half of the score scale. For quantitative, the largest
mean differences were around 50-55 points and occurred for scores around 400-700.
For analytical, the largest mean differences were around 70 points and occurred
for scores around 500-700.

For all three measures, the standard deviations were rather large. This

is due to the nature of the item selection and scoring algorithms. For each
simulee toward the end of the test, different items generally are selected to be
marked wrong. Because the items have different parameters, different scores
result. Thus, the magnitude of the penalty could be quite different for
examinees at the same true score level.

Mark at Random Beyond 80%. Table 8 shows the results of the scoring rule
where unanswered items beyond the 80% point are marked at random. The impact of
this scoring rule is represented as the difference between the score at the 80%
point and the score at the end of the test where all items after the 80% point
have been at random. To accomplish this, the probability of a correct response
was set at .20 for items in the verbal and analytical measures because they are
all 5-choice items. For the quantitative measure, the probability of a correct
response was set at .225 because half of the items are 4-choice and half are 5-
choice. The final column of the tables shows the average difference for each
ability level across the 11 pools. The mean differences for this rule were
smaller than for the rule where all unanswered items were marked wrong because
some of these items beyond the 80% point were marked correct. As with the rule
marking unanswered items wrong, the mean score differences varied across score
levels, and the standard deviations of the differences were rather large.
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Summary of Results and Conclusions

This investigation addressed a number of issues related to the 80% rule and
potential test-taking strategies. Although the 80% rule was originally intended
to accommodate test-takers who naturally proceed slowly through the test, the 80%
rule may be used by other test-takers as part of a test-taking strategy where
they would pace themselves and intentionally not answer the last items in the
section. To address the extent to which these kinds of test-taking strategies
are being employed, CAT data from over 72,000 examinees who tested between
November 1993 and May 1995 were used. Simulation data were used to determine the
potential impact of several test-taking strategies and to determine the impact
of imposing penalties to circumvent strategies and encourage examinees to answer
all items. Some of the findings can be summarized as follows:

1. The distributions of the numbers of items answered were similar for ethnic
and gender subgroups (with a few minor exceptions). For this sample of
examinees, the no-score rates were about 1% for the verbal and quantitative
measures, and about 4% for the analytical measure. The proportions of examinees
who answered all items were 86% for verbal, 82% for quantitative, and 60% for
analytical.

2. The distributions of the numbers of items answered differed by score levels
for the quantitative and analytical measures. For these two measures, examinees
with higher scores answered fewer items on average. Higher ability examinees
tend to be administered harder items, and the harder items may take longer to
answer. For the verbal measure, there was no appreciable differences in numbers
of items answered by score levels.

3. Analyses of mean times spent on items did not indicate that many examinees
were using the strategy of answering 80% of the items and then letting time
expire.

4. For examinees who answered all the analytical items, the shortest item times
were spent on items toward the end of the section. This suggests that examinees
may be rushing to finish the test, even though they have already answered enough
items to get a score. There were no trends based on mean item times evident in
the verbal and quantitative sections.

5. For examinees who answered all the items in the section, their final scores
were compared to what their scores would have been if they had stopped at the 80%
point. The mean score differences were negligible for the verbal and
quantitative measures. However, for the analytical measure at all score levels
except the extremes, examinee scores were about 15 points higher on average at
the 80% point than at the end of the test. Examinees may be rushing to finish
the section and are making more errors (see previous paragraph). This appears
to illustrate the impact of speededness on scores. This also suggests that with
all other factors held constant, such as the apparent speededness of the measure,
on average examinees would receive higher analytical scores if they answer 80%
of the items than if they answer all items.

6. Simulations were conducted to assess the potential impact of the test-taking
strategy of answering 80% of the items and then continuing to answer items until
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an item is administered to which the examinee doesn't know the answer. The
patterns of results of employing this strategy were similar for the three
measures. The mean score gains using this strategy versus stopping at the 80%
point were largest in the middle of the ability distributions and were about 8
points.

7. To address the concern that examinees may intentionally answer only 80% of
the items in a section, simulations were conducted to assess the impact on scores
of employing two different scoring rules for incomplete CATs. With one scoring
rule, unanswered items in the section are marked as wrong. With the other
scoring rule, unanswered items are marked at random. Simulated distributions of
mean score differences were produced between scores at the 80% point and at the
end of the test after invoking the scoring rule. When unanswered items were
marked wrong, the mean differences at the middle ability levels ranged from about
50-90 points for verbal, 40-55 points for quantitative, and 50-75 points for
analytical. The standard deviations of the score differences were rather large
(about 25-35 points) due to the nature of the item selection and scoring
algorithms. The mean score differences for the rule where items were marked at
random were somewhat smaller than those for the rule where items are marked
wrong, but the standard deviations of the score differences for the two rules
were about the same. The rather large standard deviations indicate that
examinees with very similar true scores may end up with very different penalties
being assessed as a result of one of these scoring rules.

Rules for scoring incomplete CATs may take many forms. This paper looked
at the 80% rule and at finishing incomplete CATs with wrong or random responses
to items selected using the updated ability estimate. Another possibility would
be to finish an examinee's incomplete CAT by marking wrong or at random items
selected based on the examinee's ability estimate at the time the examinee
actually stopped answering items. Or, a penalty could be assessed that is equal
to a fixed number of score points for every unanswered item. Another alternative
would be to base the magnitude of the penalty on the reliability of the
incomplete CAT.

To date, the 80% rule has worked reasonably well. These data do not
indicate that there is currently a widespread use of the 80% rule as a strategy
for the GRE CAT. The program will need to continue to monitor examinee
performance since raise serious psychometric and equity issues would be raised
if examinees begin to employ the strategy.

Establishing a rule for scoring incomplete CATs requires considerable care.
Two types of examinees that may not finish the test include: a) examinees who
implement a test-taking strategy of intentionally stopping before the end of the
test in an attempt to maximize their score, and b) examinees who spend (and need)
more time actually reasoning through the items. In an ideal psychometric world,
all examinees would answer every item. But given that not all examinees finish
the test, an ideal scoring rule would penalize the first type of examinee and not
the second. Unfortunately, it may not be possible to differentiate these two
groups of examinees with a high level of accuracy. There is no perfect solution
to scoring incomplete CATs. Objectives must be weighed and tradeoffs must be
considered when deciding upon a scoring rule. Ultimately the selection of a
scoring rule for incomplete CATs is a matter of policy. Any scoring rule,
however, should be revisited periodically and modified if necessary in light of
examinee behavior.
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